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Whole language has developed as a grass-roots movement 
among teachers, motivated by a positive view of teaching and 
learning and as an attempt by teachers to use new knowledge 
about language development and learning to build better, more 
effective, and more satisfying experiences for their pupils 
and themselves (Goodman, XI) .
This educational philosophy is based upon research which 
suggests that language is acguired through usage. Oral and 
written language develops naturally when it is whole, not 
fragmented. Acquired language must also be relevant and 
meaningful.
Whole language teaching is process oriented, not product 
oriented. This type of teaching encourages the natural 
development of reading, writing, listening, and speaking. 
This philosophy stimulates the creative minds of children and 
arouses their imaginations. A language-rich, success-oriented 




Whole language classrooms are child-centered. They are 
led by teachers who act as facilitators. A whole language 
teacher is knowledgeable about the nature of literacy and the 
language development of children. A classroom based on the 
whole language approach integrates oral and written language 
with learning which stretches across the curriculum (TAWL, 
1984) .
Problem Statement
The purpose of the endeavor was to provide an instrument 
that whole language teachers could use to evaluate the 
strengths of individual children in some selected areas of 
language instruction. In so doing, it is easier to ascertain 
the things children can do or nearly do and then help them to 
experience complete success. By using evaluation instruments 
such as these, a whole language teacher can plan activities 
that will enhance the opportunity for students to continue to 
work towards mastery.
Whole language evaluation instruments have grown out of 
the need to develop approaches to evaluation that are in 
harmony with what we currently know about language learning 
and teaching (Cutting, 1990).
Whole language evaluation instruments should include some 
of the techniques and materials used by teachers to inspire 
children to want to learn. If children learn to read and 
write by reading and writing, it seems only logical that an
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evaluation method should be done in like fashion; that is, by 
giving children the opportunity to read and write.
Whole language teachers believe that children learn best 
by doing and that whole language learning includes children 
being involved in classrooms where good literature abounds. 
This should then lead to a contention that children should be 
evaluated using literature that contains reading and writing 
skills. It is widely acknowledged that children learn at 
their own pace. However, it is also believed that all 
children can succeed in these meaningful endeavors. For this 
reason this instrument evaluates the children three times on 
each reading skill. If the children are not successful the 
first time, they have two more times to be successful. This 
allows the teacher time to reteach or simply review the 
necessary skills.
Justification
Children are language learners by virtue of being born 
into human society. The role of the school can never be to 
teach language since children learn language naturally through 
their interaction with others. The role of the school must be 
to provide an environment in which children will expand their 
use of language in a variety of settings and situations and 
for a variety of purposes.
In the last few years, it has been discovered that even 
preschool chidlren are learning to read the print in their 
environment, responding to signs in the streets and
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and commercials on television. In addition, children invent 
their own spellings to match their generalizations about the 
English sound system (Goodman, Yetta, p. 41).
The whole language classroom provides an environment in 
which children use language in a variety of settings. The 
whole language classroom provides many opportunities for 
speaking, listening, reading, and writing. Therefore, this 
evaluation instrument incorporates individual and/or group 
observation and assessment in each of the above mentioned
areas.
Chapter II of this project includes a review of 
literature on whole language evaluation as based on 
conceptions of whole language.
Chapter III contains the samples of a literature-based 
selected reading skill evaluation.
Chapter IV consists of student responses to some of the 
selected literature-based reading skill evaluations.
Chapter V is a summary and recommendation presentation 
based on the ranges of student responses and behaviors related 






In 1987, the United States ranked 49th in literacy out of 
159 countries in the United Nations. New Zealand ranked 
first. After many studies, it was found that educators in New 
Zealand teach by integrating literature, storywriting, and the 
arts. Their aim is to increase students' ability to 
understand and use language effectively, extend students' 
imagination, and extend their awareness of ideas through 
language (Goodman, p. 59).
The whole language movement started as a grass-roots 
movement among teachers. The term "whole language" was 
borrowed from Canada where whole language teaching is used 
extensively. Over the last half century, while our U.S. 
schools were dominated by tests and textbooks, New Zealand 
educators put their energy and resources into supporting 
teachers in an evolutionary process of using the best 
available knowledge to develop methods, materials, and school 
structures that produce maximum growth in all learners
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(Goodman, 1991, p. 2). Canada and England have been working 
toward active literacy, using children's literature as an 
instructional base.
Now, many teachers in the United States are using the 
whole language philosophy. They are using "real" literature 
in the classroom and working to make changes at state 
department of education level. Their students are successful 
because the teachers are knowledgeable about language and 
child development. Their students feel that school is 
relevant because school experiences are functional and 
authentic since their culture, language, heritage, and 
experiences are valued by their teachers (Goodman, 1991, p. 
2) . Whole language teachers believe that the more learning in 
school can be like learning out of school, the more effecive 
and enjoyable that learning will be (Harp, 1991, p. 9) .
Whole Language Classrooms
Whole language classrooms are not easy to define. It is 
much easier to describe what you see, as well as feel, in the 
whole language classroom because the differences are so 
visible. It is not just the environment that is special, but 
it is what is happening between the children and the teacher. 
Each whole language classroom is different and unique. 
However, some qualities remain the same. All whole language 
teachers incorporate literature into the curriculum. They all 
involve process writing through journals, creative writing, 
and list making; all using inventive spelling. They
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incorporate the oral component of language arts through drama, 
poetry, and choral reading. Children are constantly involved 
in oral language activities. Most importantly, whole language 
teaching suggests that language is learned most easily if it 
is whole, functional, and meaningful.
Many whole language teachers have slowly moved towards 
integrating children's books and process writing into their 
language arts program. Some basals are used as a resource by 
some whole language teachers and some whole language teachers
will never use basals.
Believing that all children can be learners, whole 
language teachers provide rich experiences in the classroom to 
help children expand their language. The whole language 
environment is one in which the teacher has many opportunities 
to observe children using language in different settings, with 
various themes, and through interaction with people of 
different backgrounds.
Reading is more than using the standard basal, workbooks, 
and dittos. A variety of print media must be available to 
supplement the reading needs of the children. Reading and 
writing must complement more than language arts, i.e., cross 
all areas of curriculum instruction. These are the goals of 
whole language teaching.
Throughout this process, whole language teachers are 
regular "kid watchers," using direct and informal observations 
of children in various situations in the classroom. The best
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alternatives to testing come from direct informal observation 
of the child in various situations by the classroom teacher. 
Since the process itself is somewhat informal, perhaps the 
term "kid watching" is preferable to the more formal 
"observation" pseudonymns. Either way, the process is still 
the same (Goodman, p. 41-45).
The basic assumption in kid watching is that development 
of language is a natural process in all human beings. Two 
important questions explored through kid watching are:
1) What evidence is there that language development is taking 
place? and 2) When a child produces something unexpected, what 
does it tell the teacher about the child's knowledge of 
language (Goodman, p. 41-45)? Current knowledge about 
language provides a whole language teacher with information 
about each child, their language, and their strengths and
weaknesses.
Evaluation in Whole Language
Whole language classrooms are structured around "real" 
literary activities brought about by the teacher and the 
students. These classrooms integrate language in all of the 
content areas. A whole language teacher provides 
opportunities in which language learning becomes interesting, 
fun, and easy. These classrooms provide opportunities in 
which the students take ownership of their educational growth 
and participate more actively and enthusiastically in their 
own learning. Children learn by "doing" in a whole language
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classroom. Therefore, evaluation should be based on the 
responses children make to the many varied and purposeful 
activities provided in the classroom. Evaluation can provide 
evidence of the way in which a child processes. It can also 
provide insight into a child's interests, likes, and dislikes, 
strengths and weaknesses and academic growth as well as 
providing the teacher with information on which to base other 
learning activities.
The whole language classroom is concerned with process 
rather than product. Thus, a whole language evaluation should 
also center on process rather than product. Evaluation should 
be ongoing and open to change. Thereby, children will have 
opportunities to improve and grow as learners.
In their curriculum planning, whole language teachers 
create opportunities for pupils to use language in authentic, 
richly contextualized, functional ways. The language is kept 
"whole" so that all the necessary data for language learning 
will be present. Whole language teachers believe that 
evaluation can be useful only if it takes place in these whole 
and richly contextualized learning experiences. Traditional 
evaluation is inappropriate and tends strongly to 
underestimate growth in functional use of language. 
Evaluation should fit the principles and requirements of whole 
language (Goodman, 1989, p. XI).
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Ken Goodman said that these points should be kept in mind 
about whole language evaluation.
1. In whole language, evaluation is ongoing; it happens 
in the course of the teaching/learning. It is therefore an 
integral part of the curriculum and not something separate.
2. Self-evaluation is the most significant kind of 
evaluation; pupils and teachers need to have a sense of "why 
they are doing what they are doing" so that they may have some 
sense of their own success and growth. Reporting progress to 
parents is an important, but secondary purpose of evaluation. 
It is most successful when it makes it possible for parents to 
evaluate growth themselves. Pupils should know why they get 
the grades they do. Grades should represent growth, not 
external absolutes or points on bell-shaped curves.
3. Whole language is not simply concerned with measuring 
changes in behavior. It uses the students' behaviors as 
indications of developing knowledge and underlying competence 
in language.
4. Informal and even formal evaluation measures may be 
used in whole language classrooms. When the evaluation 
measures are used, it is because they add to the available 
information about student skills. There is always a learning 
function as well as an evaluative function; readers may 
discuss their own miscues; peer-editing conferences may offer 
constructive criticism; a test stemming from unit-based 
concepts may refocus discussion and stimulate reflective
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thinking; a group project may instill knowledge gained from 
reading and discussion.
5. In evaluation, whole language teachers use 
interaction, observation, and analysis. These relate to 
incidental, informal, and formal procedures, with interaction 
tending to be more incidental and analysis more formal. But 
there can be formal observation, informal analysis, and so on.
6. When whole language teachers reject traditional 
evaluation techniques such as standardized or multiple-choice 
tests based on basals, it is because the content, nature, and 
uses of such devices are in direct conflict with the whole 
language teacher's view of teaching, learning, and curriculum. 
That is why whole language evaluation cannot be reduced to 
precise right or wrong scores.
7. The contrast between objective and subjective 
evaluations is inappropriate for whole language classrooms. 
Whole language teachers are professionals who accept all 
pupils, their language, and their culture. They are careful 
not to let personal feelings or prejudice get in the way of 
their judgement, but they are not detached or impersonal when 
they teach and when they evaluate. They view all evaluative 
information, whether incidental, informal, or formal, in the 
context of the personal and social goals of the learners and 
the school. Whole language teachers trust their professional 
judgement, but they are constantly open to new insights.
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8. The curriculum in a whole language classroom is an 
integrated dual curriculum. Language and thought are 
developed through use. They are used to build knowledge, so 
whole language teachers are always evaluating linguistic and 
cognitive growth in knowledge and ideas.
Using Literature as an Evaluation Tool
Accountability, the ability to demonstrate that learning 
has taken place, has become a popular concept in schools 
(Costa, 1989). Teachers who use literature-based reading 
programs rather than basal reading series are especially 
concerned with accountability as they seek to convince parents 
and administrators that children in their classrooms are 
learning to read and comprehend (Goodman, 1989).
Many whole language teachers are concerned with ways in 
which reading ability, comprehension, and growth in the area 
of language arts can successfully be measured. It is felt 
that these areas cannot truly be measured using only 
standardized tests. It is our belief that using "real” 
literature, shared with children for "real" purposes, one can 
produce valuable information about what children know about 
language and reading skills.
Together with other evaluation tools used in classrooms, 
real literature such as journals, writing folders, 
"kidwatching," and daily activities, certain reading skills 
were focused upon. These skills were valuable and helped
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young readers to develop as they journey down the road to 
becoming life-long learners and readers.
Literature was chosen and ideas suggested to aid teachers 
in evaluating certain areas. The areas chosen to evaluate in 
this study were identified as a result of a close inspection 
of the first grade course of study for the district. There 
are certain processes children must use to become successful 
readers. One phonics skill, two perceptual skills, and 
several other skills were chosen to evaluate in reading 
comprehension.
Rhyming words as a phonics skill were chosen because 
children need to be able to listen and understand as well as 
appreciate the sounds that words make. Most first grade 
children come to school knowing their colors and numerals to 
ten. It makes sense then to begin the year with a context 
that is already familiar to them. Using what is already 
familiar to children will give them a feeling of success, and 
will alleviate the fear of failure that so many young children 
express. There are many wonderful books that address these 
skills, color words, number words, and rhyming skills. 
Comprehension separates a reader from a nonreader. It is in 
this area where most of the efforts in developing an 
evaluation tool for whole language instruction were 
concentrated. We chose to evaluate appreciation of fairy 
tales, using context clues, expressing a personal opinion, 
main idea, drawing conclusions, and sequencing as subsets of
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reading comprehension. As we evaluate each child using 
literature we will also have a chance to determine how each 
child reads with expression and fluency.
Yetta and Ken Goodman (1989, p. 5) have said, "Once 
teachers begin to take account of what they know about 
learning, language and conceptual development...their 
reflective thinking grows and takes on new dimensions." If 
each teacher, student, and parent shares the responsibility 
for learning and participation in evaluation, there may be 
greater growth and development in our children's language 
skills and facility.
CHAPTER III
SAMPLES OF WHOLE LANGUAGE EVALUATION TOOL
WHOLE LANGUAGE
As we begin to develop an instrument using literature to 
evaluate certain reading skills learned in a whole language 
classroom, it is important to ascertain exactly what whole 
language is. In What's Whole in Whole Language. Ken Goodman 
(1986) says that the concept of whole language is a philosophy 
rather than merely an approach. Mr. Goodman further defines 
whole language in this manner.
- Whole language learning builds around whole learners 
learning whole language in whole situations.
- Whole language learning assumes respect for language, 
for the learner, and for the teacher.
- The focus is on the meaning and not on the language 
itself, in authentic speech and literacy events.
- Learners are encouraged to take risks and invited to 
use language, in all its varieties, for their own purposes.
- In a whole language classroom, all the varied functions 




Whole language is a belief system about the essence of 
learning and how educators can faciliate learning in the 
classroom and throughout the schools. Whole language allows 
children the opportunity to be totally immersed in all facets 
of literacy. Children are afforded the opportunities to 
actively participate in reading, writing, creative dramatics, 
music, and art. In so doing, children are empowered to choose 
what they will learn and then are given opportunities to share 
what they have learned.
In the Reading Teacher. Marilyn Toliver (1990) says that 
creating a print-rich environment in which children must use 
reading and writing in a meaningful manner is an important 
educational goal. This child-centered and language rich 
classroom is filled with exciting activities in which children 
are given opportunities to take risks and actively participate 
in their own learning.
17
Color Words
Children have their imaginations stimulated by color each 
day of their lives. Color brings a sense of order and the 
enchantment of their sense of sight. Color is all around us. 
Children bring to school the knowledge of color. Thus, the 
reading of color words is a perfect place to start recognition 
of words. This beginning allows children the opportunity to 





Freight Train is a story in which each car is described not 
only by the type of car, but also by the color of the car. As 
these colorful cars move through tunnels and cities, the 
reader is spirited along.
Suggested Evaluation Technique: Read the story orally to
class. Use pages eight and nine to evaluate the children 
individually. Using color word cards, (printed in black), the 
child will match the color word with the appropriate train.
*A brown, rectangular train may be added since it is not 




Bradbury Press N.Y., N.Y. 1969
Colors is an appealing story with oversized pictures and 
words. The children have plenty of opportunities to identify 
the pictures associated with each color. This book will 
stimulate the imagination when the children are asked to name 
zebras, licorice sticks, penguins, and blackberries for the 
color black.
Suggested Evaluation Technique: There is one color word per 
page. To evaluate the children, the color word would be 
covered up on each page. The child would match a pre-printed 
color word (in black) to the correct color on each page.
The color words that could be evaluated are: red, orange, 
yellow, blue, green, purple, black, and brown.
123 Colors
Jean Warren
Warren Publishing House, Inc. 1988
P.O. Box 2255
Everett, Washington 98203
12 3 Colors is a book of ideas contributed to the Totline 
series by teachers from around the country. This book 
contains many ideas for art, games, language, rhymes, songs, 
and cooking. It has many activities that can be used to make 
color days not only fun, but educational as well.
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Suggested Evaluation Technique: This book contains numerous 
color songs and rhymes for all eight colors. The songs and 
rhymes may be written on chart paper or typed for student use. 
After learning the rhyme or song, the student will be asked to 




Literature and mathematics are frequently combined. Just 
as mathematics brings order to our world, so too does 
literature. Mathematics and literature frequently look at 
relationships and patterns. Because so much of our children's 
literature is concerned with the above mentioned functions, 
number words are frequently found in literature. The learning 
of number words not only helps to bridge reading and math 
concepts, but also enriches and extends a child's reading 
vocabulary.
Ten In A Bed
Mary Rees
Little, Brown, and Company
Boston Toronto 1988
Ten In A Bed is a familiar counting rhyme in which ten friends 
were all in the same bed. One by one each friend falls out 
until only the little girl, guilty of pushing the friends out, 
is left in the bed, just so that she may have the bed all to 
herself. The little girl soon finds out that the nine friends 
return to pull her out of the bed as well.
Suggested Evaluation Technique: Read the story orally to the 
entire class. Select one page at a time, out of sequence, and 
ask the student to match the teacher-made pre-printed numeral 
to the number word in the book. This book will evaluate the






Who's Counting is a beautifully illustrated counting book. The 
pictures and print are oversized to add clarity and 
definition. This book has one numeral and one word per page.
Suggested Evaluation Technique: The children will be
evaluated individually without pre-reading the story. Because 
this book has one numeral and word per page, the number words 
should be evaluated in random order. A pre-printed number 
word card will be matched to the correct numeral on each page. 





Ten, Nine, Eight is a predictable lullaby which takes place in 
teh bedroom of a little girl who is going to bed. This 
lullaby is counting backwards from ten to one while objects in 
the room such as toes, stuffed animals, window panes, shoes, 
seashells, buttons, eyes, kisses, and the little girl are all 
lovingly counted as the girl prepares to drift off into
dreamland.
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Suggested Evaluation Technique: Read the story orally to the 
entire class. The evaluation should be done individually by 
allowing the student to match the correct number word to the 
numeral. The pages should be evaluated in random order as it 




Harcourt Brace Jovanovich, Publishers 1991
Mouse Count is an exciting story about a hungry snake who 
finds ten little mice. As the snake counts them into a jar, 
he saves them for his dinner. When the snake slips off to 
find more mice, the clever little mice "uncount'• themselves 
and run away home.
Suggested Evaluation Technique: Read the story orally to the 
entire class. The student will match a pre-printed numeral 
card to the correct number word. A variation to this 
technique would be to evaluate the pages out of sequence. The 
number words to be evaluated are one through ten.
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Rhyming
Children enjoy listening to rhyming stories, poems, and 
fingerplays. When stories and poems are familiar, children 
will often fill in the last words of a particular line. 
Rhyming words encourage the expansion of vocabulary and 
knowledge of word meanings.
When children demonstrate an ability to hear and identify 
rhyming words, they freguently demonstrate the ability to 
distinguish between like or similar sounds. Thus, children 
are often ready to hear initial consonant sounds and rhyming 





Harper and Row Publishers
N.Y., N.Y. 1990
Roar is a humorous book with poems and pictures portraying 
many different animals and the sounds that they make. 
Children can easily be involved in the creative dramatics 
associated with acting out the behaviors and noises of these 
animals; such as the ROAR of the lion, the HOOOOOOOONK of the 
elephant, and the SSNNAARRLLLL of the tiger, just to name a
few.
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i rhyming words presented in this text are:
door black thin new small troubles
roar back skin you fall bubbles
dream park stones hours fuzz halls
cream bark bones flowers buzz walls
nose croon flowers true funny jump
hose tune powers two money thrump
kangaroo wump
fish cat howl riot pleases
wish mat growl quiet cheeses
Suggested Evaluation Technique: The Cloze procedure will be 
used when evaluating rhyming words. This procedure involves 
the deletion of words from a particular selection. The 
children will fill in the appropriate word or a word that 
makes sense and rhymes. The completion of the cloze word 
procedure means that the children will add the word from the 
poem or an appropriate rhyming word that makes sense. An 
example of this technique would be:
The cat sat on a _____ . (hat, bat, mat, rat)




Down By The Bay is a whimsical rhyme about two characters
trying to outdo each other in telling a tale. The rhyming
words presented in this text are:
goose whale fly bear llamas




The evaluation technique to be used is the Cloze procedure. 
It is explained above.
The Adventures of Taxi Dog
Debra and Sal Barracca
Trumpet Club
N.Y., N.Y. 1990
Taxi Dog is a fun, rhyming story about a homeless dog who is 
taken in by a taxi driver. "Maxi" travels around New York 
City in a taxi with his new owner. While it is an outstanding 
book to teach rhyming words, it also shows a touching 
relationship between Maxi and his owner.
The rhyming words presented in this text are:
Maxi day Jim city around dark
taxi way him gritty pound park
stopped said see boy Jim seat
popped head me joy him eat
ate red true home sights town
plate head anew roam lights down
see places everywhere lady song
tree faces fare Sadie along
show quick due light slow stand
pro sick flew might go land
fare wide Murry eight tips know
share inside hurry late trips show
treat day Lou spot dream still








The rhyming Cloze procedure
However, it is not necessary
whole book. Therefore, a sei
boy Jim seat ate
joy him eat plate
town see places
down tree faces
can be used with this selection
to evaluate the student using the 
:tion can be chosen and read using
this procedure. For example, pages 10-17 might be used
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Expressing a Personal Opinion 
An important aspect of sharing literature with children
is the question and discussion time. Literal questions might 
be asked, but certainly the inferential questions should be 
emphasized. Children should always be encouraged to focus 
ahead by making predictions about the title and the reading. 
At the conclusion of the story, the children should be 
encouraged to actively participate in discussions by making 
thoughtful responses and offering their personal opinions 
based on prior knowledge, illustrations, and the main idea of 
the story. By encouraging a discussion of one's personal 
opinion using these ideas, comprehension and critical thinking
are fostered.
Leo The Late Bloomer
Robert Kraus
Scholastic, 1971
Leo The Late Bloomer is a colorful story with large print. 
This story takes us through Leo's trials and tribulations of 
watching his friends being successful when Leo is not 
successful at anything he tries. As time passes on and "in 
his own good time", Leo blooms and now can do all of the 
things he could not do before.
Suggested Evaluation Technique: Before reading the story,
discuss the title with the entire class. Then ask the
children to draw a picture of what they think the story will
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be about. After reading the story, the children could be 
asked individually if this is the title they would have 
chosen. If not, give the children the opportunity to give 
their personal opinion as to what the title should be and why 
they would choose a different title.
Where The Wild Things Are
Maurice Sendak
Harper and Row Publishers
1963
Where The Wild Things Are is a classic story about Max; a boy 
who is sent to his room for making mischief. In his dreams, 
he ventures to a land where he is the king of all things, 
including The Wild Things. An important point of the story is 
certainly when the parent forgives and loves the child even
after he misbehaves.
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Suggested Evaluation Technique: After reading the story to 
the whole class, begin a class discussion encouraging children 
to listen to each other. Some questions that might be asked
are:
1. How could Max have handled this differently?
2. Do you agree with ________ 's comment?





Titch is a story of a little boy who is the youngest child in 
his family. Because he is the youngest, he feels he always 
gets the leftovers. One day, he plants a seed that makes him
stand tall.
Suggested Evaluation Technique: Before reading the story,
discuss the title with the entire class. Through discussion 
the children can predict what they think the story may be 
about. After reading the story, some questions that may be
asked are:
1. What was the major problem that Titch had?
2. Why was that a problem for Titch?
3. If you were Titch, how would you have handled the 
problem?




Reading is much more involved than just being able to 
decode words. If children do not understand what they are 
reading, they cannot be considered successful readers. 
Critical thinking and understanding are related to the 
experiences of all children. By providing children with good 
questions and guiding them to thoughtful responses, they 
should be able to recall what a given story or passage is 
about and draw conclusions from the information they have 
received based upon what they have read. These conclusions 
might refer to the title, what they think the story might be 
about, what they think might happen next, who might be 





The Doorbell Rang is a cute story about a day when "Ma" baked 
some cookies for her two children. Each time they are about 
to start eating, the doorbell rings and some friends arrive. 
The children soon discover that there is just one cookie left 
per person when the doorbell rings. It is Grandma with 
another huge batch of cookies. Then, the doorbell rings 
again!
Suggested Evaluation Technique: Read the story to the whole
class, except for the ending. When the doorbell rings for the
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next to last time, stop. Ask the children to draw a picture 
of who they think is at the door. At the conclusion of this 
activity, continue reading. When the doorbell rings for the 
last time, have the children draw what they think will happen
next.
Once There Where Giants
Martin Waddell and Penny Dale
Bantam Doubleday Dell Publishing Group, Inc.
N.Y., N.Y. 1989
Once There Were Giants is the darling story of a little girl 
we follow through infancy and childhood all the way to 
adulthood. As the little girl grows up, it seems that all of 
the "giants" in her life get smaller.
Suggested Evaluation Technique: This book should be read to 
the whole class; however, no discussion should be held. 
Teacher will ask each student individually why the title, Once 
There Were Giants, was chosen.
If You Give a Mouse a Cookie
Laura Joffe Numeroff
Harper and Row Publishers
N.Y., N.Y. 1985
If You Give a Mouse a Cookie is a fun story of a trip through 
a little boy's day. The little boy offers a mouse a cookie 
and then tells the reader of all the requests a mouse is 
likely to make.
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Suggested Evaluation Technique: Read the story to the class, 
except for the last three pages. The children will come up 
with their own endings to the story by illustrating and 
writing a sentence for their illustrations.
I.e., And chances are if he asks for a glass of milk,
Any logical conclusion that is made is acceptable.
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Appreciating Fairy Tales
Fairy tales are cumulative stories that tend to fascinate 
children. Children appreciate their repetitive qualities. 
These tales are typically written or oral and have been handed 
down through the years. They often are a reflection of their 
countries of origin. It is important that children be exposed 
to the beautiful language of fairy tales as well as the 
delightful way in which a story is told and important themes 
presented.
Goldilocks and the Three Bears
Retold and illustrated by James Marshall
Dial Books For Young Readers
N.Y., N.Y. 1988
Goldilocks and the Three Bears is a classic fairy tale that 
has been spiced up with darling illustrations and up-to-date 
language that children can relate to.
Suggested Evaluation Technique: After reading the story to 
the entire class, the children will draw a picture of their 
favorite part of the story or illustrate their favorite story
character.
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Little Red Riding Hood
Retold and illustrated by James Marshall
Dial Books For Young Readers
N.Y., N.Y. 1987
Little Red Riding Hood is a charming, modern day version of 
the classic fairy tale. Children will delight in Little Red 
Riding Hood's hilarious journey to grandma's house.
Suggested Evaluation Technique: After reading the story to 
the entire class, the children will draw a picture of their 






The Gingerbread Boy is another version of a familiar fairy 
tale. This cumulative story of the gingerbread boy who 
escapes, includes that "oh so tricky fox," a character many 
children already know.
Suggested Evaluation Technique: After reading the story to 
the entire class, the children will draw a picture of their 




Reading is the process by which one extracts meaning. It 
is typically influenced by many factors such as prior- 
knowledge, experiences, and background. Meaning is not 
automatic. It is constructed from the story by the reader. 
Therefore, it is important that a good reader use their own 
knowledge integrated with the ideas of the author to determine 
exactly what the whole story is about or what the author is 
trying to convey.
The Wild Christmas Reindeer
Jan Brett
Scholastic, 1990
The Wild Christmas Reindeer is a beautifully illustrated story 
about a little girl named Teeka who is responsible in helping 
Santa get the reindeer ready to fly on Christmas Eve. Teeka 
learns a valuable lesson on the way.
Suggested Evaluation Technique: Read the story to the whole 
class. Individually or in small groups, ask the children to 
respond orally to the following questions:
1. What important idea is the author trying to convey?
2. What lesson would the author like the reader to
learn?
3. What would the theme of this story be?
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The Big Orange Splot
Daniel Manus Pinkwater
Scholastic, 1977
The Big Orange Splot is a story about a man, Mr. Plumbean, who 
lives on a street where all of the houses are exactly alike. 
A flying seagull just happens to drop a can of bright orange 
paint on Mr. Plumbean's house. He decides that he likes his 
house being different and does some major redecorating. The 
neighbors are appalled at first, however, they come to 
understand the importance of being different and having your 
own identity.
Suggested Evaluation Technigue: Read the story to the whole 
class. Individually or in small groups, ask the children to 
respond orally to the following guestions.
1. What important idea is the author really trying
to tell us?
2. What lesson would the author like the reader to
learn?
3. What would the theme of this story be?
The New Kid on the Block
Jack Prelutsky
Greenwillow Books, 1984
"When Tillie Ate The Chili" (page 88)
"When Tillie Ate The Chili" is a funny poem about a woman 
named Tillie who ate a HOT bowl of chili. This poem contains 
many descriptive words to help the reader visualize just how 
hot the chili really is.
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Suggested Evaluation Technique: Read only the first stanza 
with the children. Then ask, what do you think the author was 
trying was trying to tell us? What words did he use to help 
us to understand? After this discussion, read the second 




Developing an understanding of sequence, of how one idea 
follows another in a story will aid children in remembering 
and understanding. it is important for children to think 
about the sequence of events in a story or poem in order to 
enhance this comprehension skill and their memories. Many 
children have prior knowledge of nursery rhymes. Because they 
are short and easily memorized, it is very easy to encourage 
children to retell these stories or poems. The importance of 
both language and memory skills as well as the enjoyment of 
this form of literature cannot be emphasized enough.
Goldilocks and the Three Bears
Retold and illustrated by James Marshall
Dial Books For Young Children
N.Y., N.Y. 1988
Goldilocks and the Three Bears is a classic fairy tale that 
has been spiced up with darling illustrations and up-to-date 
language that children can relate to.
Suggested Evaluation Technique: Using commercially purchased 
or reproduced cards that have been laminated, the student will 
put the story in the correct order.
Little Red Riding Hood
Retold and illustrated by James Marshall 
Dial Books For Young Children 
N.Y., N.Y. 1987
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Little Red Riding Hood is a charming modern day version of the 
classic fairy tale. Children will delight in Little Red 
Riding Hood's hilarious journey to grandma's house.
Suggested Evaluation Technique: Using commercially purchased 
or reproduced cards that have been laminated, the student will 





The Gingerbread Bov is another version of a familiar fairy 
tale. This cumulative story of the gingerbread boy who 




Children's literature often contains a rich body of 
language. Very often the text is so expressive that children 
have many opportunities to derive meaning from not only the 
print, but the illustrations as well. By using the storyline, 
meaning, phonic cues, and illustrations, the children are 
encouraged to predict the meaning of unknown words they may 
encounter in their reading. The use of context clues to 
"unearth” the meaning of unknown words tends to support the 
importance of reading for meaning.




Leo The Late Bloomer is a colorful story with large print. 
This story takes us through Leo's trials and tribulations of 
watching his friends being successful when Leo was not 
successful at anything he tried. As time passes on and "in 
his own good time," Leo bloomed and now can do all of the 
things that he could not do before.
Suggested Evaluation Technique: Read the story orally to the 
whole class. Afterwards, the children could read the book 
individually and by using phonic and illustration clues can 
decipher unknown words. An example of this is the page which 
says, "He couldn't There are pictures of
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animals reading on this page. It would be easy for the 






Silly Old Possum is a story of a possum who enters a family's 
home through the chimney. The possum has many adventures as 
the family tries to rid their home of the possum.
Suggested Evaluation Technique: Read the story to the whole 
class. Afterwards, the children could read the book 
individually and by using phonic and illustration clues can 
decipher unknown words. An example of this is a page which
says, "Possum on the __________ ." Remembering the sound that
"ch" makes and seeing the possum sitting on the chair wold 
make it easy for the children to conclude that the missing 
word is chair.




In this book scary creatures knock on the door and ask to be 
let in to the little girl's bedroom. But, the door only opens 
for Daddy who comes bearing a cup of hot chocolate and 
prepared to tell a story.
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Suggested Evaluation Technique: Read the story to the whole 
class. Afterwards, teh children could read the book 
individually and by using phonic and illustration clues can 
decipher unknown words. An example of this is a page which
says, "I'm a great big _______________ with fat furry arms and
huge white teeth." Remembering the sound that "g" makes, 
and/or noticing the word "go" it is easy for the children to 
conclude that the missing word is gorilla.
CHAPTER IV
EXAMPLES OF STUDENT WORK
The skill being evaluated is expressing a personal 
opinion. The children are encouraged to offer their personal 
opinion based on prior knowledge, illustrations, and the main 
idea of the story.
Leo The Late Bloomer is about a little tiger who becomes 
successful at many of the things that he tries. In his own 
good time, Leo blooms, and does all of the things he could not
do before.
Suggested Evaluation Technique: Before reading the 
story, discuss the title with the entire class. Then ask the 
children to draw a picture of what they think the story will 
be about. After reading the story, the children could be 
asked individually if this is the title they would have 
chosen. If not, give the children the opportunity to give 
their personal opinion as to what the title should be and why 
they would choose a different title.
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The skill to be evaluated is expressing a personal 
opinion. The children are encouraged to offer their personal 
opinion based on prior knowledge, illustrations, and the main 
idea of the story.
Titch is about a little boy who is the youngest in his 
family. Being the youngest, he feels he always gets the 
leftovers until one day he plants a seed tht makes him stand 
tall.
Suggested Evaluation Technique: Before reading the
story, discuss the title with the entire class. Through 
discussion the children can predict what they think the story 
may be about. After reading the story, some questions that 
may be asked are:
1. What were the major problems that Titch had?
2. Why was that a problem for Titch?
3. How would you have resolved them?
The skill being evaluated is drawing conclusions. The 
children are encouraged to listen to the story and give 
thoughtful responses to the story or pre-determined passages 
and draw conclusions based upon what they have heard or read.
The Doorbell Rang is a cute story about a day when ”Ma" 
baked some cookies for her two children. Each time they are 
about to start eating, the doorbell rings and some friends 
arrive. The children soon discover that there is just one
cookie left per person when the doorbell rings. It is Grandma
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with another huge batch of cookies. Then, the doorbell rings 
again!
Suggested Evaluation Technique: Read the story to the 
whole class, except for the ending. When the doorbell rings 
for the next to last time, stop. Ask the children to draw a 
picture of who they think is at the door. At the conclusion 
of this activity, continue reading. When the doorbell rings 
for the last time, have the children draw what they think will 
happen next.
The skill being evaluated is drawing conclusions. The 
children are encouraged to listen to the story and give 
thoughtful responses to the story or pre-determined passages 
and draw conclusions based upon what they have heard or read.
Once There Were Giants is the darling story of a little 
girl we follow through infancy and childhood all the way to 
adulthood. As the little girl grows up, it seems that all of
the "giants" in her life get smaller.
Suggested Evaluation Technique: This book should be read
to the whole class, however, no discussion should be held. 
Teacher will ask each student individually why the title, Once 
There Were Giants, was chosen.
The skill being evaluated is drawing conclusions. The 
children are encouraged to listen to the story and give 
thoughtful responses to the story or pre-determined passages 
and draw conclusions based upon what they have heard or read.
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If You Give a Mouse a Cookie is a fun story of a trip 
through a little boy's day. The little boy offers a mouse a 
cookie and then tells the reader of all the requests a mouse 
is likely to make.
Suggested Evaluation Technique: Read the story to the 
class, except for the very last page. The children will come 
up with their own endings to the story by illustrating and 
writing a sentence for their illustrations.
I.e., And chances are if he asks for a glass of milk,
Any logical conclusion that is made is acceptable.
The skill being evaluated is appreciating fairy tales. 
The children are encouraged to recall and draw their favorite 
story character or illustrate their favorite part of the 
story.
All responses are acceptable providing they are 
consistent with the fairy tale.
Goldilocks and the Three Bears is a classic fairy tale 
that has been spiced up with darling illustrations and up-to- 
date language that children can relate to.
Suggested Evaluation Technique: After reading the story 
to the entire class, the children will draw a picture of their 
favorite part of the story or illustrate their favorite story
character.
The skill being evaluated is appreciating fairy tales. 
The children are encouraged to recall and draw their favorite
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story character or illustrate their favorite part of the 
story.
All responses are acceptable providing they are 
consistent with the fairy tale.
Goldilocks and the Three Bears is a classic fairy tale 
that has been spiced up with darling illustrations and up-to- 
date language that children can relate to.
Suggested Evaluation Technique: After reading the story 
to the entire class, the children will draw a picture of their 
favorite part of the story or illustrate their favorite story
character.
The skill being evaluated is main idea. The children are 
to use their own knowledge integrated with the ideas that the 
author is trying to convey to determine exactly what the story
is about.
The Big Orange Splot is a story about a man, Mr. 
Plumbean, who lives on a street where all of the houses are 
exactly alike. A flying seagull just happens to drop a can of 
bright orange paint on Mr. Plumbean's house. He decides that 
he likes his house being different and does some major 
redecorating. The neighbors are appalled at first, however, 
they come to understand the importance of being different and 
having your own identity.
Suggested Evaluation Technique: Read the story to the 
whole class. Individually or in small groups, ask the 
children to respond orally to the following questions:
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1. What important idea is the author really trying to 
tell us?





Example l: This was an acceptable response because the story 
was about animals which the child perceived from the cover of 
the story. The child's responses made sense in relation to 
the content of the story.
i— rh« Jti ij 
Robert krone
What dn >o«. think th j stcry will ie tbouc?
C« you thlr of o.ctner good title •; r thio etory?
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Example 2: This was an acceptable response because the child 
appeared to have some background of the story. The child's 
responses showed some mature reasoning in relation to the 
story.
L«u Hie Lain S?.«n 
tobarc ' ~
tfh«r it you chink th t .eery will ha .6jut!
• * 1 i . l .
, Gtf /r
. ?te»ur/.f un.t „ lHnk
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Example 3: This was an acceptable response because the story 
was about a tiger. There were also flowers blooming on the 
cover. The title that the child chose makes sense. It also 












SXSffiEle—4: This was an unacceptable response because the 
child's opinion of what the story would be about did not 
reflect any of what was seen on the cover. Further responses 
did not reflect an understanding of the content.
bee btell.ei.' 
libeit kr.ui |
Whir dt> i"u think rh i itctv will be iboutf. c i s
fin?. c\ be’ Will r...nfeife . toll -n. hl ihour.
^z' >
d ->v* Thoseo i f this story’Uni’Ct lit.t -'«> JuJd ~» zr ^u i r
< I v A/<? i 5 M QQood
did r>aj-
ee <* sh^-ei^Hh .




Example 5: This was an unacceptable response because the 
story was about a tiger and the flowers could indicate that 
the tiger was in a forest. The child's responses made sense 





Example 6: This was an acceptable response because the child 
related the animal on the cover of the story to the blooming 
of flowers. The child's responses made sense in relation to 
the content of the story.
-frost to euO-Cke uq to Tg
boonv
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Example 7: This was an acceptable response because her 
opinion reflected what was seen on the cover of the story. 
The child's responses made sense in relation to the content of 
the story.
t 'tqFe, cl>Ko floors
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Example 8: This was an unacceptable response because the 
child's opinion did not accurately reflect the illustration on 












Example 9: Before reading the story, some of the predictions 
made about the context of the story were:
1. I think it's about a little girl.
2. I think it's about a little boy and his wagon.
3. I think it's about a little girl who doesn't have 
anyone to play with.
After reading the story, the children responded to what 
the major problems were that Titch had, why they were 
problems, and how ’they would have resolved them. The 
responses made by the children were:
1. He wasn't as good as everyone else.
2. He was too small to do anything good.
3. He was the littlest so he always had the little 
things. His brother and sister had the big things.
4. He always felt that he was last in everything. He 
always felt that he was too little.
5. If that were me, I would tell my brother or sister 
that I should be treated the same.
6. I would tell my brother and sister that you aren't my
boss.
7. I would get my other brother to handle it since he 
was the biggest.
All of these personal opinions were acceptable responses
in relation to the content of the story.
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Examples ll. 12, 13.__ 14, 15: These were acceptable
conclusions because examples 10, 12, and 14 related to
information received from the story. Examples 11, 13, and 15 
were logical, yet different conclusions as to what might 
happen next.
Though no problems arose with the evaluation of this 
skill, we did find that all of the children concluded that the 
person at the door was either grandma or other friends. 
Therefore, all responses were acceptable








Examples 16. 17, and 18: These examples were acceptable 
because they each eluded to the idea that from a baby's 
perspective, all of the adults in their world were so much 
bigger; thus, they were giants.
ikrtia U4 Fany gala
'Ct
Ulaacratt a plctura ot abac yaa yea will look Uka ahaa yoa graa 19.
.r
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Oftgt ‘he Jr Were Gianca 
Marti.1 Uaddall and Penny Dale
W,was the title One a Their Mate Giaritw choaen 7
V\\\x cVo«jOA vi-ecus
V.kt
lllua ra'.e a plet.:te o[ abac you looked 11* a aa a babv«
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Osar Tkatt Slants 
Marti a Waddell aad Pansy Dais
Wbry was tha title Once Their Mara Olanta rim— T
THIS itflc ujaut c.bos«n b«aX5c uj Jbefj Sli
c ctad_ clp<£ ppop 
3P t-hey called. t
llluairate e picture of what yoe looted
, - «- knS cl bex^y
n  Like ea a taby. CPc Lp tt/grg Ol
W^hlBfc
Illua'Uata a picture of abac rm will look Ilka shea you (too up.you
1
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Example 19: This was 
the child did not clearly 
story and was, therefore, 
conclusion.
an unacceptable response because 
comprehend the main idea of the 
unable to draw an acceptable
Ow W«T1
Marti* W4tU «nd t—n Bala
Wqr «M cba tltla Pact Tbalr Mata Claata cboaaa T .
^miS th ih'
Illaauata a plccura of abac you loot*4 Ilka aa a baby.
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Example 20: This was an acceptable response because the 
child drew conclusions from the events of the story as well as 







Examples 21 and These are acceptable responses 
because they were logical and made sense with respect to the 
story.
M -bo m for null clU a qx^
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Example__23.: This example was unacceptable because the 
conclusion that the child drew had no connection with 
events or the illustrations in the story.
69
Second Grade Examples
Examples 24, 25, and 26: These examples are all 
acceptable responses because they were consistent 
with this particular version of Goldilocks and the 
Three Bears.
When this skill was evaluated, no unacceptable responses
were received.
im tMtw Man
Whj <ld you iXXa UiU horoctar u.« v-atl
*• port ot tha atorot
!»re» o pietura of jou't fevorltc part of Um ocoryf
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ColdilocU and th* Thrna >—y»
Jaaaa Narstxll
Ww vm yvur favorite tharari.ar in c.'ila atoty’
M<j cV\c*cc'<-^e( baby beqf
Why did you Uka tbfa character «ba baarf
,m«. t.m
t al'~'*sr
Sp. jjT 7°" **** CM* eterrcccr tba f »;f1 ^RcP.-^
71
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»
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Examples 27, 28, and 29: These examples were 
consistent with the ideas of respect for individual 
differences as they relate to people, property, and 
all things.
The lit Oraona Ip lac
Daniel Haaua Ptnlnratar
jjhat do you chink th« acory. wtli aboucf
Lcofes art 615 roof- czrd
Wh*t do you chink the author 1*. try J eg to itxch us?
s a 3fiot,
i
T Inc 5 tnfth? to sajj yoa,r ^ous€ t5
111uatrace ba Low a picture of your ornaa houaa.
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Example 30: This was not acceptable because the 
child missed the main idea of respect for all 
things. The idea received related to the author 
rather than the story.
Doolol
Vhat^do you thlak the story *111 bo about?
C J-6 be.k/0£ "? ° Ioh kScTycjf
Whet do you chink the autbor lk trytn< to touch oaf’' . O|/|CZt'
I Hue trace below a p cup ol x°ur <**•*■ house.
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As was stated originally, whole language started as a 
grass-roots movement among teachers. This educational 
philosophy is one in which the natural language of children is 
used to stimulate the development of reading, writing, 
listening, and speaking. This language-rich success-oriented 
philosophy can produce confident, life-long learners. This 
grass-roots effort is an attempt to increase active literacy 
in response to research conducted in the 1980's.
Research as of 1987, ranked the United States 49th in 
literacy out of 159 countries in the United Nations. New 
Zealand ranked number one. The research in whole language 
suggested that the literary progress in New Zealand is 
attributed to the integration of literature, storywriting, and 
the arts into all concept areas of the curriculum. The 
purpose of this project was to provide examples of whole 
evaluation approaches to use in whole language instruments.
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The lack of such an instrument has inhibited teachers in their 
efforts to evaluate students using the same process-oriented 
areas of language instruction. As stated by (Goodman, 1989), 
traditional evaluation is inappropriate in whole language and 
tends to underestimate growth in the functional use of 
language.
The suggested literature and recommended evaluation 
techniques in this handbook are to provide teachers a 
framework from which to begin. This is not to suggest that 
these literature pieces are the only ones tht can be used; nor 
that these skills are the only skills that can be evaluated 
using these methods.
Chapter III gave samples of literature-based evaluations. 
Overall, the students reacted positively. The results were 
encouraging.
Recommendations
This handbook would be useful for any first or second 
grade teacher as a tool to evaluate the progress of children. 
The language skills we chose to evaluate are divided into 
three areas: perceptual skills, phonics skills, and 
comprehension skills. It is possible that other reading 
skills can be evaluated using these methods. The evaluation 
techniques suggested in this handbook will provide teachers 
with useful information about how the children are 
understanding and using language. Further studies are needed
80
to determine whether an instrument such as this could be used
at other grade levels.
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